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 فً انًؤسست انخشبٌٕت اندضائشٌت

 دساست يٍذاٍَت عهى أساحزة انًٕاد الاخخًاعٍت بًخٕسطاث يذٌُت اندهفت

 

 

 

 يخبش اسخشاحٍدٍاث انٕقاٌت ٔيكافحت

 انًخذساث باندضائش 
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يُاْح اندٍم انثاًَ ٔعلاقخٓا ببٍذاغٕخٍا الادياج 

 فً انًؤسست انخشبٌٕت اندضائشٌت

 دساست يٍذاٍَت عهى أساحزة انًٕاد الاخخًاعٍت بًخٕسطاث يذٌُت اندهفت

 

 

 

 سخشاحٍدٍاث انٕقاٌت ٔيكافحتيخبش ا

 انًخذساث باندضائش 

 



 

 

 الاْـــــــــــــــــذاء
قٍاًَ يٍ فٍض حًٍُُٓا ٔس انى انهزاٌ سبٍاًَ ٌافعا  

ٔٔافش سعاٌخًٓا )ٔانذي انكشٌى ، أيً انكشًٌت ( 

ج قذسحّ أٌ ٌشحًًٓا بشحًخّ انٕاسعت أسأل الله خه  

ٔأٌ ٌٕسع يذخهًٓا ٔ ٌدضل ثٕابًٓا ٔأٌ ٌسكًُٓا 

 انفشدٔط الأعهى اَّ ٔنً رنك ٔانقادس عهٍّ .

 

 انى صٔخخً انفاضهت انخً كابذث يعً ٔ أعاَخًُ 

 بقٕة .

 أٔلادي يٍ انصغٍش انى انكبٍش .انى 

 انى أخخً انكشًٌخٍٍ

 انى أصذقائً ٔصيلائً

انى ْؤلاء خًٍعا أْذي ْزا انعًم ساخٍ ا أٌ أكٌٕ قذ 

 فقج فٍّ .ٔ  



 

 

 شكـــــــش ٔعــــــشفاٌ

إٌ انحًذ لله كهّ أٌ ٔفقًُ انى إَداص ْزا انعًم 

ً  َعًّ ضاْشة  ٔباطُت فانشكش نّ عهى  ٔأصبغ عه

 ّ .حٕفٍق

ثى أحقذو بانشكش اندضٌم انى أسخاري انًٕقش انزي 

ٔخًُٓ ٔححًم يسؤٔنٍت الاششاف عهى ْزِ 

 الأسخار انذكخٕس سٍف انذٌٍ ٍْبت. الأطشٔحت

انًششف انًساعذ الأسخار أحقذو بانشكش انى كًا 

انذكخٕس يصطفى سباحً ٔإنى أعضاء ندُت انخكٌٍٕ 

شاط ٔعهى سأسٓى الأسخار انذكخٕس َٕس انذٌٍ بٕنع

ٔأعضاء ندُت انًُاقشت ٔعهى سأسٓى الأسخار 

ً  عه  ي  انذكخٕس محمد قًاَت ٔانى  ٔأساحزحً يٍ بذاٌت  ً

 يشٕاسي انذساسً انى ْزِ انهحظت .

 ٕل انى كم يٍ ساعذًَ فً اَداص ْزأانشكش يٕص

 يٍ قشٌب أٔ يٍ بعٍذ . انعًم



 

 

 

 

 

 

 

  



 

 

Summary:
      The study aims to know the extent to which the second generation 

curricula achieve the stakes that the philosophy of reform brought about by 

adopting a new pedagogical format, which is the pedagogy of integration. 

format outputs  

To identify the products of this pedagogy and what it produced in the 

educational field in an important stage of education, which is the stage of 

intermediate education from the point of view of the actors in the sector 

and through the integrative situations of social materials  

An attempt to find out the extent to which the inclusion situations - as the 

procedural aspect of the integration pedagogy - include the values of 

identity and citizenship that the learner is intended to acquire, which came 

as a primary objective of the objectives of the second generation curricula, 

because the consolidation of values is one of the determinants of the 

individual's behavior within society, which helps to maintain balance and 

stability  

As a result of our research, we found the following  

The training that teachers benefited from with regard to integration 

pedagogy was not sufficient, neither in terms of duration nor in terms of 

content, and even in terms of documents and pedagogical documents, or in 

a clearer sense of resources  

The pedagogy of integration through its inclusion situations did not help 

the learners to build their learnings  

The pedagogy of integration, through its inclusion modes, did not work to 

consolidate the values of identity and citizenship among the learners  

The components of the second generation curricula were not in harmony 

with the pedagogy of inclusion  
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in English: -The study aims to find out the extent to which the curricula of the 

second generation have achieved the stakes that the philosophy of reform came by 

adopting a new pedagogical format, which is the integration pedagogy, as this 

pedagogy has completed its passage and experience at all stages of education from 

primary to secondary, so we wanted to verify its effectiveness in achieving the 

goals of the Algerian school at the outputs of the format. 

- To identify the products of this pedagogy and what it has produced in the 

educational field at an important stage of Education, which is the Intermediate 

Education stage, from the point of view of the actors in the sector and by knowing 

the extent to which the Integrative positions of social materials guarantee the 

elements of identity and citizenship. 

Keywords: second generation curricula, integration pedagogy, elements of identity 

and citizenship. 

en français6 L'étude vise à savoir dans quelle mesure les curricula de deuxième 

génération réalisent les enjeux que la philosophie de la réforme a suscités en 

adoptant un nouveau format pédagogique, qui est la pédagogie d'intégration. 

- Identifier les produits de cette pédagogie et ce qu'elle a produit dans le champ 

éducatif dans une étape importante de l'éducation, qui est l'étape de l'enseignement 

moyen, du point de vue des acteurs du secteur, Et de savoir dans quelle mesure les 

situations d'intégrations du livres des matières sociaux incluent les éléments 

d'identité et de citoyenneté. 

Mots-clés: les curricula de deuxième génération, pédagogie d'intégration, 

éléments d'identité et de citoyenneté. 


