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Abstract

The present research investigates the effective strategies for enhancing the listening skill in middle school English classrooms. In addition, it highlights the importance of incorporating interactive activities, such as group discussion, audio – visual materials, and task – based listening exercise, to engage learners’ actively. However, developing strong listening skills is essential for middle school student as they build a foundation in EFL proficiency. In order to answer the research question, a quantitative questionnaire distributed to twenty teachers in middle schools of Metlili District. The findings revealed that a combination of explicit instruction, engaging audio - visual materials, and frequent practice significantly enhances students’ listening proficiency. Additionally, fostering a supportive learning environment that encourages active participation and self - reflection contributes to sustained improvement. The study also highlighted some challenges such as limited exposure to authentic listening materials which enhances learning. Listening will improve if the teachers use interactive activities and varying learner motivation levels, proposing targeted solution for educators. 
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General Introduction

         Introduction 
           Listening is one of the four fundamental language skills - listening, speaking, reading, and writing – that form the foundation of effective communication. Among these, listening is often regarded as the most frequently used skill in daily communication and academic setting and it is the most important one in teaching and learning because we need to listen before speaking. Thus doing enough listening exercise will prepare students for greater foreign learning, yet it is also one of the most neglected areas in language instruction particularly in middle school classrooms. The development of listening is crucial for learners’ overall language proficiency, academic, achievement, and social interaction. 
1. Background of the Study
       In the context of middle school education, where learners are transitioning from concrete to more abstract forms of thinking, enhancing LS becomes even more essential for fostering critical thinking, comprehension, and engagement with complex content (Morley, 2001). Despite the importance of listening skill, it is often misunderstood as a passive activity. In reality, listening is a passive process that involves decoding, interpreting, evaluating and responding to spoken input. Poor listening skill can lead to academic difficulties, communication breakdowns and decreased motivation in learners. Research indicates that many students struggle with listening comprehension due to factors such as limited vocabulary, poor concentration, lack of motivation, or ineffective teaching strategies. Consequently, there is a pressing need to identify and implement effective strategies that can help middle school learners become better listeners. 

      Recently, educational research has emphasized the role strategies such as pre - listening activities, interactive listening tasks, note – taking techniques, the use of multimedia and authentic materials. Moreover the use of technology, like podcast, language learning app, and interactive listening. Additionally, teachers (creators) play a crucial role in this process by designing meaningful listening activities, providing feedback, and creating an environment that promotes active listening. This study aims address this gap by examining effective strategies for enhancing the listening skill in middle school classrooms, with the goal of providing practical insights for learners and contributing to the broader field of language education.  
2. Rationale 
    Our rational behind this topic is to investigate effective strategies for enhancing listening skills in middle school classrooms. Despite its importance, listening is often overlooked in curriculum planning leading to challenges in comprehension, task execution and classroom communication. Thus, this research aims to contribute practical insights for learners to foster communication that support their overall development and long – term success.
3. Statement of Purpose
        The aim of this study behind teaching  English in middle schools is, firstly, to identify and evaluate the effective strategies for improving listening skills in English middle school classrooms. Secondly, to analyze the challenges that middle school learners face in listening comprehension which is regarded as one of the four essential practical competencies for communicating in English. 
4. Statement of Problem
Listening is fundamental skill in language teaching, yet it is often overlooked or underdeveloped in middle school English classrooms. In the other hand, many learners face difficulties in dealing with comprehending spoken EFL during classroom’s lessons activities such as gaps feeling, completing tables in spoken English due to factors like limited vocabulary, lack of exposure to authentic materials and ineffective teaching strategies or techniques. This study seeks to identify and evaluate strategies that can enrich or improve listening comprehension among middle school learners.

5. Research Questions
           This study aims to answer the following questions:

1. What strategies can effectively improve the listening skill in EFL classrooms?

2. What are the main challenges do middle school students encounter during listening activities? 
  5.  Research hypotheses
      It is hypothesized that:    

1. The use of technology such as podcasts, authentic materials and interactive listening applications enhances middle school learners’ ability to focus and retain information during listening tasks.

2. If middle school EFL teachers incorporate interactive listening activities like group discussions, storytelling and multimedia resources (data show) audiobooks, students’ listening comprehension skill will improve significantly
6. Significance of the Study

        The present study deals with the development of listening skill, which is fundamental for language acquisition and academic success. It also treats how to enhance listening abilities enable learners to better understand spoken English during classroom’s lessons, which improve and develop their comprehension, vocabulary and their performance in English related subjects. On the other hand, the use of the technology (integration of technology) incorporating strategies or techniques to enrich listening skill which encourages the use of modern technology such as data show, audio resources podcast and interactive platforms enriching the learning experience and forting digital literacy.

7. Methodology    

     This study is qualitative in that it seeks to understand the current teaching strategies used by teachers for enhancing the listening skill in English classroom. In this research, we collected data by questioning  twenty ( 20) EFL middle school teachers in Metlili City to identify the effectiveness of various listening strategies or ways from the teachers’ perspectives. 
    8. Structure of the Dissertation 
     This dissertation is divided into two (2) main parts: the theoretical part and the practical part. The former consists of one chapter, which deals with the listening skill, and the practical part includes one chapter that focuses on the methods procedure for data collections; it describes the instrument utilized in this study. It is also about data analysis and interpretation. Moreover, it is devoted to some suggestions and recommendations proposed to the teachers of middle school to enhance and develop the learners’ listening skill.  
Key terms:
Authentic materials: authentic materials are real-life resources created for native speakers, 

not specifically designed to language learning. They may include podcasts, newspapers which provide learners with exposure to natural language use in genuine contexts.

EFL teachers: EFL teachers are teachers who teach English as a foreign language. They can be native or non-native speakers of English.

Listening skill:  According to Anderson and Lynch “listening is a process in which the listener plays an active role in constructing the overall meaning of the message” (1988. P 6)
. 

Podcast: podcast is an audio program, produced on a regular basis, delivered over the internet in a compressed digital format and designed for playback on computer.  

Chapter One: The Listening Skill

Introduction 

           The process of learning involves the mastery of one of the four skills which is the receptive one, listening. This latter involves the situation where there is an input of information or where information is received. Also, listening is useful for learners’ pronunciation too. The more they hear and understand English being spoken, the more they captivate suitable intonation and tone.

            Listening is difficult to learn; thus, it requires adequate care in teaching. It is very important to the personal and academic life of a student because it is not only the core of learning the English Language, but also to other courses across the curriculum. However, listening skill receives the least attention in language teaching, Students are expected to automatically develop this skill on their own.  This attitude accounts for the misconception between listening and hearing. While hearing refers to the sounds one hears, listening requires a high degree of attention and involves getting to the grips with features of pronunciation such as elision, assimilation and intrusion.

           Paul Tournier, a Swiss Psychiatrist has expressed “It is impossible to over emphasize the immense need human have to be really listened to, to be taken seriously, to be understood, listen to all the conversation of our world, between nations as well as those in couples.( in Powell, 2010, p  5).  In other words, we all learn to listen but listening with conscious takes little effort. Becoming a conscious listener will make one more sensitive to the needs of listener and hence improve their competence of being a good speaker.

              The importance of listening has been recognized by many linguists. According to Morley (2001), a gradual shift occurred from the 1970s onwards. Listening, previously neglected, began to receive growing recognition. It was progressively integrated in the modern language teaching programs alongside reading, writing, and speaking. This rise in importance happened with the emergence of functional and communicative language teaching approaches in the 1980s, which further emphasized the vital role of listening in FL acquisition. The 1990s witnessed a surge in recognizing listening a central role in language learning. This shift was reflected in the rise of “aural comprehension” as a prominent field of study within second/foreign   language acquisition.

           Despite being the principle source of language input and the foundation for spoken communication, listening has traditionally obtained less attention in L2 acquisition compared to other skills. This neglect extends to research, teaching methods, and even assessment practices (Mandelson, 1994). The critical role of L2 listening in language acquisition and pedagogy in gaining recognition. EFL classrooms now place a much higher emphasis on developing strong LS (Hamouda, 2013. p. 87).
1.1. Definition of Listening  

     It is believed that listening is a multifaceted skill integral to effective communication and language acquisition. Scholars and linguists have provided various definitions that highlight its complexity and significance. According to Anderson and Lynch (1988) emphasized that listening is not merely hearing words but involves an active process of constructing meaning. The author stated that “Listening is a process in which the listener plays an active role in constructing the overall meaning of the message” (p. 6). Furthermore, Mendelson (1994) viewed listening as the ability to comprehend spoken language, highlighting its role in language acquisition. He defined it as “the ability to understand the spoken language of native speakers.” (p.5).Purdy (1997) mentioned that, “Listening is the active and dynamic process of attending, perceiving, interpreting, remembering and responding to the expressed (verbal / non - verbal) needs , concerns and information offered by other human beings” (p.  16) 

         Additionally, listening is determined by one’s knowledge of language’s phonological, grammatical, lexical, and cultural systems. It can obtain information from what the speaker says. The capacity to grasp the meaning of words, pronunciation and linguistic structure is also connected to LS. The ability to comprehend and gain what others are saying is referred to as listening. Understanding a speaker’s accent or pronunciation, grammar, and vocabulary is necessary to decipher his meaning. This talent contributes to the advancement of English and the ability to listen to the English teacher (Yavuz et al., 2015).

       Rost (2002) suggested that listening is a complex process of interpretation, where we actively connect what we hear with our existing knowledge and experiences. He identifies four orientations: receptive, constructive, collaborative, and transformative, each reflecting different aspects of the listening process (p. 67) Thomlison (1984) and Hamouda (2013) defined listening as figuring out what someone is communicating. This includes understanding their pronunciation, vocabulary, grammar, and overall meaning.
1.2. Types of Listening 

               Listening is a vital communicative skill which goes beyond simply hearing sounds. It involves actively making of, understanding, and responding to spoken message or what the speaker is saying. To enhance and develop the EFL learners’ listening skill, they should be aware of the different situations that require utilizing a certain kind based on what they plan to achieve. Here are types of LS proposed by several scholars and linguists.
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Figure 1.1: Types of Listening

1.2.1 Intensive Listening 

       According to Brown (2001), intensive listening refers to listening for specific information or detailed understanding, often focusing on discrete linguistic elements such as phenomes, words, intonation, or grammatical structure. It is usually controlled by the teacher and pupils are expected to quickly grasp his instructions and offer appropriate answers, which can tasks like identifying particular sounds, asking questions, seeking clarifications about specific content, or recognizing certain forms and confirming their understanding. (p.256)
1.2.2 Extensive Listening 
                In this type of listening, learners use techniques like note-taking which promotes a higher level of attention. Extensive listening is listening to conversations or discussions in order to get the gist, main ideas, and make conclusions from what you hear. Brown (2007) defined extensive listening as “listening for global understanding, often of longer stretches to stories, conversations, or lectures, typically outside the classroom setting and often self-selected” (p.  230).This type encourages learners to engage with authentic, meaningful input to build overall listening fluency and confidence; this contrasts with intensive listening, which focuses on detailed comprehension and analysis of shorter segments of language. According to Harmer (2012.p 139) extensive listening means listening for pleasure, usually outside the classroom. Most audio material can be heard on CDs, MP3 players. It is most successful if students choose what topics they want to listen to and the level they want to listen at. 
1.2.3 Selective Listening 
           It is hearing only certain parts or scanning the indicated information, for example, to listen to names, grammatical categories, map directions or certain facts and events. In the classroom, pupils are tasked to identify important details and specific parts of the message while ignoring others. This type of listening can be conscious or unconscious and is often influenced by personal interests, or attention span. Brownell (2002) emphasized that  “selective listening is the process by which individuals focus their attention on certain incoming auditory information while ignoring others, based on interest, relevance, or personal bias” (p.  67)
           It is hearing only certain parts or scanning the indicated information, for example, to listen to names, grammatical categories, map directions or certain facts and events. In the classroom, pupils are tasked to identify important details and specific parts of the message while ignoring others. This type of listening can be conscious or unconscious and is often influenced by personal interests, or attention span. Brownell (2002) emphasized that “selective listening is the process by which individuals focus their attention on certain incoming auditory information while ignoring others, based on interest, relevance, or personal bias” (p.  67)
1.2.4 Interactive Listening 
         This type refers to a type of listening that involves active participation in communication where listeners respond to speakers through verbal or non-verbal means to negotiate meaning and maintain the flow of conversation. This listening performance must be combined with speaking abilities for an actual give-and-take of communication. According to Brown (2007), interactive listening is a “participatory process in which the listener gives feedback to the speaker and engages in a two-way exchange of information” (p.309)
1.2.5 Reactive Listening 

      Reactive listening is a passive form of listening that does not require the listener to actively respond or interact during the process, i.e. learners listen to a sentence and then repeat it, which requires them to understand and process the language. According to Richard and Schmidt (2010), “reactive listening involves listening to spoken language without the necessity of producing a response, such as in the case of listening to recording or stories, (p.132). Similarly Nunan (2003), described reactive listening as understanding input without engaging in spoken interaction, emphasizing its role in building listening fluency through exposure. 

1.2.6 Critical Listening 

      This type is very important type of listening in fields such as politics, the workplace, community, family and other places. There is no place you have visited that says critical listening is not important. In terms of critical listening, three things need to be considered per what was explained by Aris Toteles (1996). The first is ethos, or speaker credibility. A speaker may be an expert or competent, but there a possibility that he can’t be trusted or vice versa. Second, logos, or logical arguments. Critical listener have the right to get logos arguments, which are supported by both the speaker arguments that contain correct proposition and interference or valid conclusion. Third, pathos, or psychological appeal. In this case pathos are misunderstood or misused. According to Bodie (2011) “critical listening requires cognitive efforts to analyze and assess the speaker’s arguments, credibility, and evidence”.   

1.3 Stages of Listening 
     There are stages in the listening process, as follows:

1.3.1 Pre – Listening 

            The pre – listening stage is the initial phase of listening activity that prepare learners to understand and engage with the audio material. Its primary goal is to activate prior knowledge, build context, and set clear purpose for listening. Additionally, this stage usually involves activating schemata: What do I know? Reason: Why listen? Prediction: What can I expect to hear? The pre – listening stage enhance overall listening effectiveness and confidence. Learners are prepared to listen; they talk about their knowledge or and experiences with the topic of the listening. Also, they understand the meaning of key vocabulary in the text. However, they understand what they will listen before they begin working with it, they can make predictions about what the text will be about. 

             According to Hedge (2000) the pre-listening stage in which the teacher will need to decide what kind of listening purpose is appropriate to the text. The learners will need to ‘tune in’ to the context and the topic of the text, perhaps express attitudes towards that topic, and certainly bring to the front of their minds anything that they already known about the topic. (p. 249). He mentioned that the important objective for the pre-listening phase is to contextualize the text, providing any information needed to help learners appreciate the setting and the role relationship between participants. 

1.3.1.1 Texts and words 

        In this strategy, the teacher gives learners a list of key words related to the topic. These words help learners make predictions about what they will hear. This can help improve listening comprehension as students process the content more effectively. According to Wilson (2008 p. 70), there are many times in daily life when we read before we listen: viewers and listeners consult TV and radio guides before going to cinema; university students read set texts before attending lectures. Texts may give us vital information or motivate us to investigate topic further. In this stage we find some activities mentioned bellow:

· Gap fill exercise; the idea of this exercise is that learners read transcripts with blanked out words or phrases. Their task to fill the gap. Some may see this as grammar or vocabulary exercise rather than pre-listening, but if we wish our students to listen for detail or to listen intensively, it is an effective exercise.

· Key words; here the teacher provides a list of key words from the passage. The learners use these words to predict what will happen in the  

1.3.1.2 Brainstorming 

             Brainstorming focuses on creating numerous ideas around a specific topic, with no judgment during the initial stage. Later, the ideas are evaluated to find those that can be realistically used. This method encourages participants to build on each other’s ideas while suspending criticism to foster creativity. According to Osborn (1953), brainstorming is used to generate a large number of ideas for the solution to a problem in a short period, emphasizing free thinking and deferring judgment. This stage has forms like 

· From one to many : It is the most basic form which is probably the most common – learners work alone, making notes on paper, before sharing their ideas with the group.

· Poster display: this form involves students in groups making a poster based on a given topic. A time limit here tends to keep the students focused. 

· Board writing: students are divided into groups, and each group is assigned a specific part of the board along with a unique color marker. If all groups are brainstorming the same topic, they start by discussing and writing down ideas on paper. Then a representative from each group writes their group’s ideas on the board. At the end, the class reviews and evaluates all the ideas written on the board before beginning any listening activity.
1.3.1.3 Visuals
                  Visuals refer to any graphical or pictorial elements such as images, diagrams, charts, videos, or illustrations used to support and enhance the learning process which are designed to present information visually, making it easier for learners to understand, remember, and engage with content According to Wilson (2008. p 65 - 66),they are used in pre-listening activities. Furthermore, many students have a visual learning style; they learn better when seeing images that correspond to the things taught. Visuals have many advantages; 

· They are immediate and evocative.’ A picture is worth a thousand words’

· Enhance understanding; they simplify complex information and help learners grasp abstract or difficult concepts more easily.

· Increase engagement; visuals aids cater to visual learners and complement auditory and kinesthetic learning styles.

· Facilitates communication; they can bridge language barriers and clarify meaning making them particularly helpful in diverse classrooms.

· Visual can help activate the schemata relating to any theme and any type of listening passage.

· Improve retention: learners are more likely to remember information when it is presented visually due to the dual coding of verbal and visual inputs.

1.3.2
While-listening
        While-listening activities are tasks that learners complete during the process of listening to spoken language. These activities aim to keep learners actively engaged, help them focus on key information, and improve their ability to comprehend spoken texts in real time. Learners focus their attention on the listening and complete tasks which develope and deepen their understanding of the text progressively ( i .e., from the simpler and more geneal more complex and more specific ). They cana also do tasks that help them enhance specific listening. Also, they often involve listening for specific details, words to word, transcribing everything is said, identifying main ideas, or interpreting speaker attitudes and intentions. Here are some examples of during-listening activities.
   Hedge (2000) mentioned that the work the while-listening stage needs to link in relevant ways to the pre-listening work. While they listen, learners will need to be involved in an authentic purpose for listening and encouraged to attend to the text more intensively or more extensively, for gist or for specific information. (p. 252)

       He added the choice of activity will depend on the level of response which is appropriate, not only to the type of the text but also to learners’ level; for the beginners, to develop listening ability we need simple activities such as ticking a list or numbering pictures in the correct order. They listen to the picture description and have to choose which one of four pictures is being talked about. For advanced one will be to cope with more complex tasks. The good idea for the teachers to try a while-listening task for themselves before introducing it in class in order to check how manageable it is.   

1.3.2.1 Note-taking

         In terms of improving the LS, it promotes a higher level of attention. Also, it forces learners to pick out the important points in a talk or lesson because they can’t copy down everything they hear. This type of activity has techniques such as (choosing only important information, using titles and subtitles, use abbreviations, using diagrams …etc.) 

  Note- taking is an individual skill in the sense that different people do it differently, but it can be practiced and improved. It has some ideas like:

· Guided note-taking: it means that having learners start with a blank sheet, this approach provides them with structured format that include headings, numbered lines, or incomplete notes. These elements guide students through the listening tasks by highlighting shifts in topic or key developments in the content.

· Hidden picture: the learners each have one picture of a person, which they keep hidden from their classmates. They describe the picture and their classmate take notes. Afterwards, all the pictures are stuck on the board and the students have to match their notes to the pictures. Many teachers have noticed that the students feel in real sense of achievement during this activity when their classmates ask them to slow down.
1.3.2.2 Listening for details 

           It means that when we ask our learners to listen for gist at the beginning they listen, we usually ask them either to listen in detail or to listen for specific information as we have mentioned it previously. Here means that to identify specific information that is relevant to the listening goal; learners do a series of tasks which help them understand the text and which may help them develop listening (interpretive competencies). The first tasks(s) should help learners understand the text at a very general, non-specific level. Then tasks can move them into more detailed and deeper understanding of the text. We can mentioned below types of activities:

· Bingo: in this activity which is enjoyable for learners, the teacher writes list of words on the board which occur during the listening. These should be content words – nouns and some verbs. The students work alone, choose and write down number given by the teacher whenever the learners hear the word they tick it.

· Times, dates, and numbers: we can ask learners to write down times, dates, and numbers after listening to the passage which is full of them. 

· Spot the differences: it is more challenging than the previous one. It is an activity which learners look at the picture and listen a description of it and then they try to mark the pictures on the page.

1.3.2.3 Participating actively 

               Active participation might include transferring what is heard from one to another, using skills like drawing, or tracing a route in a map. It means the engagement of learners fully and intentionally in a task or discussion; it involves being attentive, contributing ideas, asking questions, responding thoughtfully and showing interest. In a classroom or a group setting, active participation includes listening carefully, collaborating with others, and taking initiative. Here are some activities where the students are asked to listen and respond either verbally or by categorizing aspects of what they hear.

· Listen and describe: the teacher (monitor) tells a story but sometimes stops regularly and asks the learners to write or give description. This activity works well as a way for learners to generate language.

· Interrupted storytelling: while the learners are listening to the story, they keep interrupting by asking questions; teacher – student (stimulus and response). With lower levels, the activity usually works best according to how students are given a particular grammatical structure for their questions to simplify their tasks. 
1.3.2.4 Listen and do

                  The “Listen and Do” activity is a common technique used in language teaching, especially for young learners or beginner level. It involves learners listening to instructions or spoken language and physically responding by doing something. According to Willson (2008 .p 18), “Some practitioners would argue that the technique of Total Physical Respond are to be used sparingly and mainly with beginners, elementary levels and children. However, the activity in TPR can provide a pleasant change in language classes, and are good for the type of learners who enjoy learning by moving around”.

             Listen and do helps learners to focus on understanding meaning rather than just individual words, it reinforce listening comprehension through movement and engagement. It is used in during listening because it encourages active listening, it allows teachers to assess understanding in a real time, and it keeps students engaged and focused.
1.3.3 Post- Listening 

        Post-listening refers to the stage in the listening process that occur after the actual act of listening. During this stage, learners consolidate their understanding, reflect on the content, and may engage in activities to apply or evaluate what they have heard. According to Rost (2002), emphasized the role of post-listening tasks is solidifying comprehension and fostering communicative competence “Post-listening tasks involve using the information gained through listening in meaningful context, thus reinforcing the learning objectives and encouraging deeper processing.”   

    In the post-listening stage of listening activities, learners are encouraged to join what they have heard to thoughts and experiences. This what Brown (2001), explained that this stage’s tasks help students integrate what they have heard with their existing knowledge and allow them to respond critically or creatively to the content. “Post-listening activities are those which are designed to help students reflect on and respond to what they heard, enhancing comprehension and language skills” (p. 69).

     Additionally, Hedge (2000) viewed post-listening activities can take students into a more intensive phase of study in which aspects of bottom-up listening are required. For example, includes intensive listening for note-taking helping students to summarize the content for the tutorial. (p. 252).  

    He said that post-listening work can also usefully involves with other skills through development of the topic into reading, speaking or writing tasks. If materials follow this route, it become important to ensure that new sources of motivation arise for learners other than the interest of the original text (ibid)
         The post-listening stage is where students can reflect on their listening experience without the pressure of having to process real-life speech or do a task. Here are some activities below:
1.3.3.1 Checking and summarizing

        They play a crucial role in consolidating learners’ understanding and reinforcing the main ideas from the listening task. The teacher’s role in this type is to monitor the students’ discussion. For the one hand, checking typically involves evaluating learners’ comprehension through questions, tasks or discussions that confirm whether they grasped key points, inferred meaning, or followed the structure of the text. Checking the answers to comprehension questions, reviewing transcripts and correcting misunderstanding. Summarizing, on the other hand, focuses on what students succeeded in doing, it also focuses on what is important but allows them the freedom to elaborate and add details as they remember and it might take the form of oral retelling, written summaries or visual organizers such as mind maps or timelines.  
1.3.3.2 Discussion 

            It is a powerful and interactive method of enhancing LS. It goes beyond passive hearing by requiring participants to actively engage with others’ ideas, interpret meaning, ask clarifying questions, and respond thoughtfully. In discussion, listening becomes purposeful – it serves as a foundation for understanding different perspectives, constructing meaningful responses and contributing effectively to the conversation. According to Wilson (2008.p 99), “discussion is usually considered a genre of speaking, so we will go into detail about ways to teach it; there are numerous techniques for structuring discussions. These include sequencing, ranking, and saying if something is true or false”. Here are some ideas in which teachers can create their post-listening discussion.

· Personalize: ask if the situation is the same for all the students. With many good listening passage, they feel motivated to listen because they see their own ideas and situation reflected in the input 

· Questions: the teacher can devise a number of questions based on the topic of the listening passage and the class is divided into two each group discuss its own questions before pairing up with the other.

· Pros and cons: it means that the teacher finds an area of debate contained within the topic in the listening passage and gets students discuss pros and cons.

1.3.3.3 Problem- Solving 

                 It is one of the more engaging activities which is to pose a problem and use a listening passage to seek for help solving it. Problem-solving refers to tasks designed to help learners process and respond to what they have heard by engaging in critical thinking and applying information to real-life situation. There are a number of problem-solving task types that go well with listening materials here are below:

· Listing which is good for brainstorming in groups. Real world application are possible

· Sorting demands that learners see connections between different items and is good for vocabulary acquisition, in particular.

· Ranking has no correct answer. In this case students need to justify their ideas and the potential conflict may lead to good discussion.

· Ordering according to criteria, it is very flexible task, which can be used with many criteria at most levels.
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Figure 1.1: Effective methods to Improve listening skill
1.4. Strategies of Listening 
      Listening strategies refer to the techniques or actions that help learners effectively comprehend and remember spoken language. These strategies can be classified based on the way the listener processes information. According to Nation and Newton (2009) the listening strategies consist of the top-down model and the bottom-up model (p. 98)
1.4.1. Bottom-up Model

              Listeners use this process to collect information from what is heard, listening from the beginning to listening to the whole message conveyed, in this case listeners will use their  perception to involve greater hearing. Bottom-up focuses on decoding individual sounds, words and grammatical structure to build up the overall meaning of spoken language. In this approach listeners start with the smallest units of sounds and gradually combine them to understand the speaker’s message.

         The bottom-up model relies on using phonological cues and grammatical principles to recognize and understand information. According to Richard (2008), explained that bottom-up processing involves careful attention to linguistic elements which is especially useful for language learners developing foundational LS. 

           Peterson (2001), examples of bottom-up listening include focusing on individual sounds, recognizing familiar words, and understanding sentences based on the meaning of individual words.

       According to Hedge (2000). “In the bottom-up part of listening process, we use our knowledge of language and our ability to process acoustic signals to make sense of the sounds that speech presents to us. In other words, we use information in the speech itself to try to comprehend the meaning”. (p. 230) 
1.4.2. Top-down Model 

On contrast, this approach involves using background knowledge, context and prior experiences to make sense of spoken language. Rather than focusing on individual words or sounds, listeners rely on their understanding of the topic.
      According to Nunan (2002),” this approach emphasizes the listener’s ability to use expectations and world knowledge to comprehend the message, especially when the input is unclear or incomplete”.(p. 89) This process includes tasks such as drawing inferences, identifying the main ideas, organizing information and understanding the sequences of actions or events. 

    Nevertheless, this strategy involves the listener shifting from parts of the overall information or message that is heard. Listeners will use what they listen to predict the content of the message. Also, it involves higher-level cognitive functions driven by the listeners’ comprehension of various factors like content, topic and real-world knowledge. 

                    Hedge (2000.p 232) stated that top-down comprehension strategies involve knowledge that a listener brings to a text, sometimes called ‘inside the head’ information, as opposed to the information that is available within the text itself. It infers meaning from contextual clues and from making links between the spoken message and various types of prior knowledge which listeners hold inside their heads. 

                      Both bottom-up and top-down are used to understand spoken or written language, ultimately supporting language comprehension. They play an important role in helping learners develop listening in SL or FL contexts. Whether starting from sounds (bottom-up) or background knowledge (top-down), both work toward constructing meaning from language. 
Conclusion

                 Listening is one of the fundamental communicative skill with a significant impact on teaching and learning context. It is essential for effective communication in daily life which is recognized in very high interactive skill that significantly contributes to second language learning and teaching by development of other language abilities. Listening serves as the gateway to language acquisition, comprehension, and effective communication as mentioned before. In language classrooms, especially within CLT frame work, listening is not a passive activity but a dynamic skill that involves decoding spoken message and responding appropriately. This chapter examined various elements of listening skill, including their importance in building connections, aiding comprehension and improving the ability to receive and process information. By dealing with the types and stages of listening; pre-listening, while-listening and post-listening with examples. In addition effective listening plays a key role in communication and relationship-building. It encompasses different types like intensive, extensive and selective listening. 

             In conclusion, listening is not merely a receptive skill but a core component of effective teaching and successful learning. Its integration in teaching enhances comprehension, promotes empathy and strengthens the overall communicative competence of both teachers and learners. For education to be truly effective, listening must be given the strategic importance it deserves in both teacher training and classroom practice.  

Chapter Two: Research Methodology and Data Analysis
Introduction
        This chapter examines the role of teachers in enhancing EFL learners' listening skill, with particular attention to assessment methods, instructional strategies, and the integration of technology. A mixed-methods approach combining both qualitative and quantitative data was adopted to provide a comprehensive view of middle school English teachers’ practices, challenges, and professional development needs.

        Data was gathered using a structured questionnaire distributed to a selected group of middle school English teachers. To enrich the findings, open-ended responses were also included within the questionnaire to capture teachers’ insights and suggestions. This chapter outlines the research design, participant sample, tools of data collection, and a detailed description of the procedures employed in analyzing the results.
2.1 Methodology
        A descriptive research design was adopted using both qualitative and quantitative approaches to investigate how teachers assess, support, and improve their learners’ listening comprehension in EFL contexts. The study aimed to identify the common challenges teachers face, their use of pedagogical and technological strategies, and their views on curriculum adequacy.

       A structured questionnaire served as the primary data collection instrument, targeting middle school English teachers from various institutions. The questionnaire was designed to gather both closed and open-ended responses covering demographic information, current practices, challenges, training experience, and suggestions for improvement
2.2 Research Sample
2.2.1 Teacher Sample
          The study focused on a purposive sample of English language teachers working in Algerian middle schools during the 2024–2025 academic year. These participants were selected based on their experience in teaching EFL and their involvement in listening instruction at the middle school level. A total of 20 teachers completed the questionnaire. Their professional backgrounds varied in terms of teaching experience, training history, and weekly instructional hours, making them well positioned to provide relevant insights into classroom practices and listening skill development.
2.3 Data Collection
            Data collection was carried out through a semi - structured questionnaire composed of both closed-ended (quantitative) and open-ended (qualitative) items. The instrument was divided into three main sections:

· Section One: Background information (gender, teaching experience, teaching load, views on session sufficiency).
· Section Two: Assessment methods, listening challenges, types of activities, and use of technological tools.

· Section Three: Professional development, preferred training areas, effective strategies, curriculum evaluation, and suggestions for improvement.

           The questionnaire allowed for both statistical analysis (frequencies and percentages) and thematic interpretation of open responses. Teachers' insights into current practices and curriculum limitations helped complement the quantitative data with real-world experiences from the classroom.

Section One: Background Information

This section collected general demographic and professional information about the teachers.

· Question 1: What is your gender?

· Question 2: How long have you been teaching?

· Question 3: How many hours do you teach English per week?

· Question 4: Do you think the number of sessions is enough for English language at middle school?

Section Two: Listening skill practices and challenges

           This section explored how teachers assess, teach, and perceive challenges related to  the listening skill in their classrooms.

· Question 5: How do you assess your learners’ listening skill?

· Question 6: Can you mention some listening challenges you observe in your learners?

· Question 7: What types of listening activities do you use in your classroom?

· Question 8: How do you assess learners’ listening skill?

· Question 9: How often do you use any technology-based tools like apps, podcasts, audio-visuals to enhance the  listening skill?

· Question 10: What challenges do you face when trying to improve learners’ listening skill?

· Question 11: Do you feel that listening skill is given enough emphasis in the curriculum?

Section Three: Training, Strategies, and Support

This section focused on the teachers’ training experience and preferences, as well as their use of strategies and suggestions for curriculum improvement.

· Question 12: Have you received any professional training on teaching the listening skill?

· Question 13: If yes, what type of training was it?

· Question 14: If training were provided, which areas would you like to focus on?

· Question 15: Which strategies do you find most effective in enhancing learners’ listening skill?

· Question 16: How important is the use of technology in teaching  the listening skill?

· Question 17: What additional support or resources would help you improve your teaching of listening skill?

· Question 18: What changes or improvements would you suggest for the current curriculum or teaching methods regarding the listening skill?

2.2.4. Data analysis
1.1 .Questionnaire results analysis
Question 1: What is your gender?

This question aims to identify the distribution of participants according to their gender in order to understand the demographic makeup of the sample.

Table 1: Gender Distribution of the Participants

	Options
	Teachers Number
	Percentage

	Male
	2
	10 %

	Female
	18
	90 %

	Total
	20
	100 %


          As shown in Table 1, the majority of participants were female, representing 90% of the sample, while male participants accounted for only 10%. This suggests that female Teachers are significantly more represented in this sample group, which could reflect the actual gender distribution in the English department or may be specific to the participants who responded to the questionnaire.

Question 2: How long have you been teaching?

        This question aims to identify the participants' teaching experience in terms of years.

Table 2: Distribution of Participants According to Teaching Experience

	Options
	Teachers Number
	Percentage

	1 to 9 years
	5
	25 %

	10 to 26
	15
	75 %

	Total
	20
	100 %


         As shown in Table 2, the majority of the participants (75%) have between 10 and 26 years of teaching experience, while only 25% have between 1 and 9 years. This indicates that the sample is largely composed of experienced teachers, which could have implications for the reliability and depth of the data collected, especially in studies related to pedagogical practices and instructional experience.

Question 3: How many hours do you teach English per week?
       This question aims to identify the participants' weekly English teaching workload.

Table 3: Distribution of Participants According to Weekly English Teaching Hours

	Options
	Teachers Number
	Percentage

	14 to18
	5
	25 %

	20 to 21
	15
	75 %

	Total
	20
	100 %


      As shown in Table 3, a large proportion of the participants (75%) reported teaching English for 20 to 21 hours per week, while the remaining 25% teach between 14 and 18 hours. This suggests that most participants carry a relatively high teaching load, which may influence their teaching strategies, energy levels, and potentially the implementation of innovative practices such as cooperative learning or speaking activities.
Question 4: Do you think the number of sessions is enough for English language at middle school?

· This question aims to identify the participants' perceptions of whether the allocated English language sessions are sufficient at the middle school level.

Table 4: Teachers’ Opinions on the Sufficiency of English Sessions at Middle School

	   Options
	Teachers Number
	Percentage

	Yes
	18
	10 %

	No
	02
	90 %

	Total
	20
	100 %


         As shown in Table 4, the overwhelming majority of participants (90%) believe that the current number of English sessions at middle school is not sufficient. Only 10% consider them adequate. This strong consensus suggests that most teachers feel limited by time constraints, which could hinder the effective development of language skills, particularly in areas that require consistent practice like speaking and listening.
Question 5: How do you assess your learners’ listening skill?

· This question aims to identify the methods used by teachers to evaluate Teachers’ listening skill in the classroom.

Table 5: Methods used by teachers to assess learners’ listening skill

	Options
	Teachers Number
	Percentage

	Observation
	09
	45 %

	Listening
	07
	35 %

	Class discussion
	02
	10 %

	Other
	02
	10 %

	Total
	20
	100 %


           As shown in Table 5, observation is the most commonly used method to assess listening skill, as reported by 45% of the participants. This is followed by listening tests (35%), while class discussion and other methods are used less frequently (10% each). These results suggest that informal and ongoing assessment methods such as observation are preferred, possibly due to time limitations or lack of resources for formal testing. However, the relatively high use of listening tests also reflects an effort to directly measure learners' comprehension.

Question 6: Can you mention some listening challenges you observe in your learners?

          This question aims to identify whether teachers are aware of and can recognize specific listening difficulties faced by their Teachers.
Table 6: Teachers’ awareness of learners’ listening challenges

	Options
	Teachers Number
	Percentage

	Yes
	14
	70 %

	No
	16
	30 %

	Total
	20
	100 %


                As shown in Table 6, a majority of the participants (70%) reported that they can identify listening challenges among their learners, while 30% stated they could not. This indicates that most teachers are observant of the difficulties Teachers face in listening tasks, which is a positive sign for addressing and adapting instructional strategies. However, the fact that nearly a third are not noticing specific challenges may point to a need for more training or tools in diagnosing listening comprehension problems.

Question 7: What types of listening activities do you use in your classroom?

This question aims to identify the different listening activities teachers implement to develop Teachers’ listening skills.

Table 7: Types of listening activities used by teachers

	Options
	Teachers Number
	Percentage

	Audio recording or podcast
	7
	35.0 %

	Storytelling
	7
	35.0 %

	Other
	6
	30.0 %

	Total
	20
	100 %


             As shown in Table 7, the most commonly used listening activities are audio recordings or podcasts and storytelling, each used by 35% of the participants. An additional 30% reported using other types of listening activities. This balanced distribution suggests a variety in instructional practices, with a tendency toward authentic and engaging materials. The presence of a notable "other" category also highlights that teachers may be adapting activities based on learners' needs, available resources, or contextual constraints.

Question 8: How do you assess learners’ listening skill?

    This question aims to identify the assessment methods teachers use to evaluate Teachers’ listening comprehension

Table 8: Assessment methods used for learners’ listening skill

	Options
	Teachers Number
	Percentage

	Written comprehension questions
	4
	20 %

	Oral responses To listening prompt
	11
	55 %

	Multiple-choice quizzes
	3
	15 %

	Self assements
	2
	10 %

	Other
	4
	20 %

	Total
	20
	100


      As shown in Table 8, oral responses to listening prompts are the most frequently used method of assessment, reported by 55% of participants. This is followed by written comprehension questions and "other" methods (both at 20%), multiple-choice quizzes (15%), and self-assessments (10%). The preference for oral responses indicates an emphasis on real-time comprehension and active listening, which are crucial in language learning. However, the variety of approaches also reflects a flexible and diverse assessment landscape, likely influenced by classroom context, learner needs, and available resources.

Question 9: How often do you use any technology-based tools like apps, podcasts, audio-visuals to enhance the  listening skill?

This question aims to identify the frequency with which teachers integrate technology-based tools into their listening instruction.

Table 9: Frequency of using technology-based tools to enhance listening skill

	Options
	Teachers Number
	Percentage

	Always
	10
	50 %

	Sometimes
	6
	30 %

	Rarely
	4
	20 %

	Total
	20
	100 %


          As shown in Table 9, half of the participants (50%) reported that they always use technology-based tools to support listening instruction. Meanwhile, 30% use such tools sometimes, and 20% use them rarely. This suggests that a majority of teachers recognize the value of digital resources—such as apps, podcasts, and audiovisual materials—in enhancing Teachers’ listening skill. However, the presence of those who use them less frequently may indicate barriers such as lack of access, training, or institutional support.
Question 10: What challenges do you face when trying to improve learners’ listening skill?

This question aims to identify the various difficulties teachers encounter in their efforts to enhance Teachers’ listening abilities.

Table 10: Challenges faced by teachers in improving learners’ listening skill

	Options
	Teachers Number
	Percentage

	Other
	20
	100 %

	Total
	20
	100 %


        As shown in Table 9, all respondents (100%) selected "Other", indicating that their challenges did not fall into any predefined categories or that the question was open-ended. This result points to a diverse range of issues, potentially including factors such as:

· Lack of appropriate teaching materials or audio resources

· Insufficient time allocated for listening activities

· Low student motivation or engagement

· Large class sizes limiting individual support

· Inadequate training in teaching listening strategies

          The exclusive selection of "Other" emphasizes the importance of examining the teachers’ detailed responses to understand the specific nature of these challenges and to inform targeted interventions or support mechanisms.

Question 11: Do you feel that listening skill is given enough emphasis in the curriculum?

      This question aims to identify teachers’ perceptions of the importance and representation of listening skills in the current English language curriculum.

Table11: Teachers’opinions on the emphasis of listening skill in the curriculum

	Options
	Teachers Number
	Percentage

	Yes
	11
	55 %

	No
	09
	45 %

	Total
	20
	100 %


           As shown in Table 11, slightly more than half of the respondents (55%) believe that listening skill are sufficiently emphasized in the curriculum, while 45% feel they are not. This near-even split suggests a lack of consensus among teachers, which could reflect differences in how listening is implemented across classrooms or regions. The data may indicate a need to review the curriculum’s practical application or to provide clearer guidelines and resources to ensure listening receives appropriate attention in language instruction.

Question 12: Have you received any professional training on teaching listening skill?

      This question aims to identify whether teachers have received formal or professional development related to teaching listening skill.

Table 12 Teachers’ professional training in teaching listening skill

	Options
	Teachers Number
	Percentage

	Yes
	10
	50 %

	No
	10
	50 %

	Total
	20
	100 %


      As shown in Table 12, the responses are evenly split: 50% of the participants have received professional training in teaching listening skills, while the other 50% have not. This balance indicates a significant gap in professional development, suggesting that half of the teachers may be relying on personal experience or general teaching strategies rather than specialized training. It also highlights an opportunity for educational institutions to offer more targeted training workshops or courses to improve listening instruction across classrooms.

Question 13: If yes, what type of training was it?

      This question aims to identify the specific forms of professional training teachers have received related to teaching listening skill.

Table 13: Types of training attended by teachers on teaching listening skill

	Options
	Teachers Number
	Percentage

	Workshop
	3
	15 %

	Online courses
	2
	10 %

	Conferences
	3
	15 %

	Peer mentoring
	4
	20 %

	Missing( mean’s no)refer to Q12
	12
	60 %

	Total
	20
	100 %


             As shown in Table 13, only 8 out of 20 participants (40%) reported receiving training. Among these:

· Peer mentoring was the most frequently mentioned (20%),

· Followed by workshops and conferences (each 15%),

· And online courses (10%).

            The remaining 60% of participants did not receive any training, as indicated by the missing responses. These findings reinforce earlier results (from Question 12), revealing a significant lack of formal training among teachers in the area of listening instruction. The reliance on peer mentoring also reflects the value of collaborative learning among educators, but it may not fully compensate for the depth and structure provided by formal training programs.

Question 14: If training were provided, which areas would you like to focus on?

         This question aims to identify the preferred training topics or areas of interest for teachers regarding the development of listening instruction.

Table 14: Preferred training areas for improving listening instruction

	Options
	Teachers Number
	Percentage

	Effective listening strategies
	6
	30 %

	Using technology to enhance listening
	6
	30 %

	Engaging learns in listening activities
	5
	25 %

	Assessing listening skill
	3
	15 %

	Total
	20
	100 %


          As shown in Table 14, the most preferred training areas were effective listening strategies and using technology to enhance listening, each selected by 30% of the participants. These are followed by interest in engaging learners in listening activities (25%) and assessing listening skill (15%).

        This distribution reflects a strong desire among teachers to receive practical, strategy-based training, as well as technology integration skills—two key areas that are often underrepresented in traditional teacher training. The relatively lower interest in assessment might suggest either a lack of awareness of its importance or existing confidence in current assessment methods.

Question 15: Which strategies do you find most effective in enhancing learners’ listening skill?

      This question aims to identify the listening instruction strategies that teachers perceive as most effective in improving Teachers’ listening abilities.

Table 15: Teachers’ preferred strategies for enhancing listening skill

	Options
	Teachers Number
	Percentage

	Pre-listening activities
	5
	25 %

	While-listening
	7
	35 %

	Post-listening activities
	4
	20 %

	Use of authentic materials
	4
	20 %

	Total
	20
	100 %


· As illustrated in Table 15, the majority of teachers (35%) consider while-listening activities to be the most effective in enhancing learners’ listening skills. This is followed by pre-listening activities (25%), and both post-listening activities and the use of authentic materials (each at 20%).

· These findings suggest that teachers value a process-oriented approach to listening instruction, with emphasis on engaging learners during the listening experience itself. However, the noticeable support for activities before and after listening, as well as the use of real-world materials, indicates a recognition of the importance of a comprehensive instructional sequence.

Question 16: How important is the use of technology in teaching listening skill?

      This question aims to identify teachers’ perceptions of the role and significance of technology in enhancing Teachers’ listening skill.

Table 16: Teachers’ views on the importance of technology in teaching listening skill

	Options
	Teachers Number
	Percentage

	Very important
	9
	45 %

	Important
	6
	30 %

	Neutral
	3
	15 %

	Not important
	2
	10 %

	Total
	20
	100 %


          As seen in Table 16, a significant majority of teachers consider technology valuable in teaching listening skill: 45% rated it as very important and 30% as important, making a combined 75% of respondents with a positive view. Meanwhile, 15% remained neutral, and only 10% regarded it as not important.

· This indicates a strong consensus on the usefulness of technology in supporting listening instruction. The results suggest that integrating tools such as audio-visuals, podcasts, and apps is increasingly viewed as an essential component of modern language teaching.

Question 17: What additional support or resources would help you improve your teaching of listening skill?

   This question aims to identify the specific types of support or resources that teachers feel would enhance their ability to teach listening skill effectively.

Table 17: Teachers’ needs for enhancing listening instruction

	Options
	Teachers Number
	Percentage

	Access to more audio/video materials
	6
	30 %

	Professional development opportunities
	6
	30 %

	Collaborations with other teachers
	2
	10 %

	Teaching  guide and lesson
	4
	20 %

	other
	2
	10 %

	Total
	20
	100 %


        As shown in Table 17, the two most frequently cited needs by teachers were access to more audio/video materials and professional development opportunities, each chosen by 30% of the participants. These were followed by requests for teaching guides and lesson plans (20%), and collaborations with other teachers (10%).

    This distribution highlights the importance of both material resources and pedagogical training in effective listening instruction. The emphasis on professional development also aligns with previous findings (e.g., Questions 12–14), indicating that many teachers are aware of gaps in their training and seek opportunities to address them.
Question 18: What changes or improvements would you suggest for the current curriculum or teaching methods regarding listening skill?

       Participants’ response to this open-ended query provided a variety of considered suggestions and matters on the current curriculum and instructional style to listening skill. While there were a few participants who offered generic comments, most provided precise proposals that reflect both realistic classroom concerns and hopes for optimal teaching enhancement. Several teachers drew attention to the need for further listening-focused materials within the syllabus, holding the view that listening is bound to be the junior partner in terms of reading and writing capabilities. They were calling for concise mention of listening targets, underpinned by unequivocal rules and scheduling in lesson planners. A few pushed for the grading of audio components and authentic listening tasks in conformity with Teachers' language levels and everyday contexts. This, they claimed, would make listening more engaging and relevant.
        The other recurring theme was the lack of audio-visual equipment and training for instructors. Respondents promoted greater access to audio-visual equipment, together with professional development workshops that equip instructors with methods of teaching and assessing listening. Teachers also recommended joint curriculum review, involving classroom practitioners in designing and implementing listening components to reflect actual classroom circumstances.

          Psychological and motivational issues were also raised. Some instructors reported that Teachers tend to get anxious in listening activities since they are exposed to fewer mixed accents or speech rates. To mitigate this, they recommended introducing progressively growing complexity in listening materials and the utilization of interactive activities promoting learner confidence.

        While some answers were brief or general in nature, general feedback indicates keen awareness of existing practice shortcomings and common interest in listening instruction effectiveness enhancement. These findings suggest that instructors not only appreciate the importance of listening but also are eager to initiate systemic and resource-driven reforms that can foster its development in classrooms.

Discussion of the findings

        The results of this research present some major conclusions about the current condition of listening instruction in middle school English classes. The most significant issue expressed by the teachers is the insufficient number of English language classes included in the curriculum. The majority (90%) of the sample concurred that the current number of sessions is too low, and the limited time afforded would hinder listening skills from being fully developed through practice and focus. This is consistent with other concerns involving the lack of time in the classroom, which would hinder the ability to get fully into the listening exercises and activities.

      In terms of methods of assessment, observation was the most common method used by instructors to assess listening ability among Teachers, followed by formal tests of listening. This preference for informal assessment, such as observation, may be due to lack of time or inability to access resources for more structured testing procedures. Moreover, the majority of teachers (70%) were able to identify listening difficulties among their Teachers, which reflects a general sensitivity to the listening comprehension difficulties of learners. However, fewer teachers (30%) indicated that they failed to observe such difficulties, which may also reflect a need for further training in identifying and responding to specific listening difficulties.

           Classroom teachers also indicated using a variety of listening activities in class, with audio and storytelling being the most popular. The variety in these activities indicates that the teachers are adapting to their Teachers' needs and interests, making use of a combination of authentic and motivational materials. In addition, the prevalence of technology use for teaching listening was significant, as 50% of teachers reported that they used technology-based materials like podcasts, apps, and audiovisual material to assist listening instruction all of the time. The other half of the teachers reported that their use of the above tools was occasional or very rare, which may be attributable to obstacles such as limited availability of technology or inadequate institutional resources.

         A surprising finding was the lack of professional development in teaching listening. Fifty percent of the teachers reported that they had not had any formal professional development in this area of skill, which highlighted an area of professional development that could be inhibiting their effectiveness in teaching listening. Of those who had undergone professional development, peer mentoring and workshops were the most common methods reported. This means that while there is potential for collaborative learning, formal and organized listening instruction training programs may be necessary.

         Teachers were asked in a survey about what types of training in effective listening practices and technology use to enhance listening they would like to have in the future. These findings suggest an awareness of the need for increased specialization in these areas, since teachers are more aware now of the value of integrating modern tools into their teaching methodologies. Teachers also mentioned the need for better teaching materials, such as audio/video resources and teaching guides, to help them teach better. Others called for the development of a better-organized, more accessible syllabus that provides clearer guidance in teaching and assessing listening.

         The findings also indicated that teachers are aware of the motivational and psychological challenges Teachers have in doing listening exercises. Anxieties, especially when dealing with foreign accents or fast speech, were mentioned as obstacles to Teachers' participation. Teachers believed that a step-by-step method in employing more challenging listening materials and adding more interactive exercises would decrease Teachers' anxiety and build confidence.

         Finally, teachers laid out some suggestions to improve the teaching methodology and curriculum for listening. These included in the format of giving greater emphasis to listening in the curriculum, employing more authentic listening material, providing better access to audio-visual facilities, and incorporating teachers in the curriculum review so that the teaching of listening may be effective as well as significant. On the whole, even though they are challenged, there is a pervasive desire for systemic changes, additional resources, and professional growth in order to enhance teaching and learning of listening within the English language class. The findings indicate that teachers can overcome existing obstacles with the right support and develop more effective listening teaching for learners. Therefore, the hypotheses set at the beginning were confirmed.
Conclusion 
            In conclusion, this study reveals some of the greatest challenges in the teaching of listening at the middle school level. The majority of teachers believe that the current number of English lessons is not enough, thus hindering Teachers to acquire listening skills. While informal assessment materials like observation are commonly used, teachers are faced with setbacks like insufficient material and lack of training. A high priority was expressed for more professional development training, specifically in the application of technology in listening teaching. Teachers also indicated desiring better resources and curriculum support, including having audio-visual materials and structured listening goals. Addressing these areas with targeted training and additional resources can make listening teaching more successful, which is beneficial to both teachers and Teachers in the long run.

General Conclusion

     In accordance with the conclusions and discussions within this study, the research gives informative insight into practices and difficulties associated with the instruction of listening skill in middle school EFL classes, that is, within the Metlili city, Ghardaia context. Findings gathered through questionnaires among teachers support both preliminary hypotheses. In the first place, the integration of technology—such as podcasts, real audio content, and listening interactive software-was discovered to enhance learners' recall, concentration, and involvement during listening. Educators focused on the point that technology such as audio-visual materials and internet resources could be used to augment the little time allocated for listening and meet the gap caused by insufficient learner motivation. Second, the use of interactive methods, including group discussion, narration, peer work, and multimedia utilization, was mentioned as effective in improving Teachers' listening skill, further supporting the potential that learner-centered, communication-focused approaches can make a positive contribution to EFL instruction.

        However, issues of insufficient professional training, limited access to teaching materials, and curriculum gaps continue to weaken effective teaching of listening. These findings suggest a need for a more structured and supportive learning environment. As such, the study recommends increased expenditure in teacher professional development programs targeting listening skill, access to diversify and level-appropriate listening material, and curriculum reform mandating listening as an essential skill rather than an auxiliary one. In addition, cooperative practice among teachers via peer mentoring or collaborative resource sites could serve to ease instruction and reduce professional isolation.

         In conclusion, the research points toward the necessity for a broad-based, well-backed strategy in instructing listening capability. With the incorporation of technology, interactive tasks, and detailed teacher training, middle school educators can significantly strengthen Teachers' listening capability 
        One of the cornerstones of language acquisition. Policymakers, curriculum developers, and educational administrators should work in close coordination with classroom realities to incorporate sustainable, evidence-based practices to support both instructors and learners to attain better EFL outcomes
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Appendices

Appendix A


Teachers’ Questionnaire
Dear teacher,
This questionnaire is a part of a research carried out for a master dissertation that investigates the effective ways for enhancing listening skill for EFL classes at middle schools. We would be so grateful if you could answer the questions below by either putting tick (√) in the right boxes or giving and writing free answers. All responses will remain confidential and used solely for academic purposes. Thank you in advance.



Section one:
Before you hand in the questionnaire, could you please give us some information about yourself?

1. Gender: Male female

2. How long have you been teaching? ……………………………………………...

3. How many hours do you teach English per week? ………………………………
…………………………………………………………………………………….

4. Do you think the number of sessions is enough for English language at middle school?
……………………………………………………………………………..



Section Two:
1. How do you assess your learners’ listening skill?
a. Observation
b. Listening
c. Class discussions
d. Others …………………………………………………………….

2. Can you mention some listening challenges you observe in your learners?
……………………………………………………………………………

3. What types of listening activities do you use in your classroom?
Audio recording or podcasts storytelling
Other ………………………………………………….

4. How do you asses learners’ listening skill? (select all that apply)
a. Written comprehension questions
b. Oral responses to listening prompts
c. Multiple- choice quizzes
d. Self-assessments
e. Other (please specify) ………………………………………………..…

5. How often do you use any technology- based tools like apps, podcast, audio- visual to enhance listening skill?
Always sometimes rarely

6. What challenges do you face when trying to improve learners’ listening skill?
…………………………………………………………………………………………………………………………………………………………………………

7. Do you feel that listening skill is given enough emphasis in the curriculum?
Yes No

8. Have you received any professional training on teaching listening skill?
Yes No interested in training

9. If yes, what type of training was it?
a. Workshop
b. Online courses
c. Conferences
d. Peer mentoring

10. If training were provided, which areas would like to focus on?
a. Effective listening strategies
b. Using technology to enhance listening
c. Engaging learners in listening activities
d. Assessing listening skill

11. Which strategies do you find most effective in enhancing learners’ listening skill?
a. Pre-listening activities (e.g. vocabulary preview, predicting content)
b. While-listening activities (e.g. note- taking, answering questions)
c. Post – listening activities (e.g. discussion, summarizing)
d. Use of authentic materials (e.g. news, songs)

12. How important is the use of technology in teaching listening skill?
a. Very important
b. Important
c. Neutral
d. Not important

13. What additional support or resources would help you improve your teaching of listening skill?
a. Access to more audio/video materials
b. Professional development opportunities
c. Collaboration with other teachers
d. Teaching guides and lesson plans
e. Other (please specify) ……………………………………………………….

14. What changes or improvements would you suggest for the current curriculum or teaching methods regarding listening skill?
……………………………………………………………………………………………………………………………………………………………………………………………………
الملخص

يتناول هذا البحث الاستراتيجيات الفعّالة لتعزيز مهارات الاستماع في أقسام اللغة الإنجليزية بالمدارس المتوسطة. كما يسلّط الضوء على أهمية دمج الأنشطة التفاعلية، مثل المناقشات الجماعية، والمواد السمعية البصرية، وتمارين الاستماع القائمة على المهام، من أجل إشراك المتعلمين بشكل نشط. ومن الجدير بالذكر أن تنمية مهارات الاستماع القوية تُعد أمرًا أساسيًا لتلاميذ المرحلة المتوسطة، باعتبارها تشكل أساسًا في إتقان اللغة الإنجليزية كلغة أجنبية.
وللإجابة عن سؤال البحث، تم اعتماد المنهج الكمي من خلال استبيان وُزّع على عشرين أستاذًا بالمدارس المتوسطة في دائرة متليلي. وقد كشفت النتائج أن الدمج بين التعليم المباشر، واستخدام المواد السمعية البصرية الجذابة، والممارسة المتكررة، يسهم بشكل كبير في تحسين كفاءة الاستماع لدى التلاميذ. بالإضافة إلى ذلك، فإن توفير بيئة تعليمية داعمة تشجع على المشاركة الفعالة والتفكير الذاتي يساهم في تحقيق تحسن مستدام. كما أبرزت الدراسة بعض التحديات، مثل قلة التعرض للمواد السمعية الأصيلة، والتي ينبغي أن تعزز التعلم لا أن تُنتقد. وسيتم تحقيق تحسن في مهارة الاستماع إذا اعتمد الأساتذة على أنشطة تفاعلية، مع مراعاة تفاوت مستويات الدافعية لدى المتعلمين، وذلك من خلال اقتراح حلول موجهة للمعلمين.

الكلمات المفتاحية: مهارات الاستماع، اللغة الإنجليزية كلغة أجنبية (EFL)، استراتيجيات الاستماع، اللغة الإنجليزية في المدارس المتوسطة، الوسائل البصرية.

Investigating Strategies for Enhancing the Listening Skills in Middle School English Classrooms:
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